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Abstract

The world is changing so fast. Complex problems such as war, weapons proliferation, poverty, as well as the goal to attain security and development have challenged peace processes. Peace is not longer understood only as the absence of war but as a dynamic process of practicing universal values at all levels. Peace Education (PE), an important tool to build a Culture of Peace (CP) and a process which has proven to prevent violent and deadly conflicts, has the objective to transform violent structures into peaceful structures. Among the main actors in charge of PE are Governments, International Organizations, Enterprises, the Church, the Media, Civil Organizations (CO) and Schools. By making use of the constructivist peace theory, it is possible to assess how the actions and presence of CO in the area of PE have been fundamental to attract multilateral efforts from different actors to prevent violent conflicts. Civil Organizations have been capable of challenging the dominant statu quo, the hierarchical relationships and the ethnocentrism at the micro, macro, meso and mega levels. To professionalize the CO is a must in order to obtain transcendental results towards preventive diplomacy and towards the construction of a Culture of Peace in the local, national and international arena.
The problem and its context

After the First World War, diverse intellectuals and activists such as Montessori, Freinet, Roselló and Ferrière had attributed to education the responsibility of peace building (Jares, 1999). However, before the Second World War peace was still conceived almost exclusively as the absence of war in a Hobbesian world of endless violent conflicts (Webel, 2007) or as an interwar period. The concept of peace has evolved through time and has stopped being a term that just points out passively the presence or absence of violence to turn into a process which construction implies a dynamic effort of active participation for the creation of a new culture, a culture of peace.
In an extensive inquiry into the literature around peace as a concept, it is possible to identify numerous definitions. Only in the dictionary of the Royal Spanish Academy, peace is «a mutual situation and relation of those not at war». It also means «Public tranquility and calm of the States, in comparison to war or turmoil. Treaty or agreement among governments to put an end to a war. Serenity and good correspondence of some people and others, especially in the families, in comparison to dissensions, quarrels and arguments. Reconciliation, return to friendship or to concord. Virtue that brings tranquility and serenity in everyone’s hearts, as opposed to disturbance and passions» (http://drae2.es/paz).
Despite the existence of its multiple definitions, we will define peace as a means of personal and collective transformation as well as an aspiration of «cleaning» the planet from the destruction by the human race (Webel, 2007). Peace is seen today as a long-term process, dynamic and participatory, based on universal values and their daily practice at all levels —in the family, the school, the community, as well as in the nation— (Mayor, 1999). «Peace is a psychological, social, political, ethical and spiritual state with its expression in the areas of the intrapersonal, interpersonal, intergroup, international and global human life» (Danesh, 2006) and the main expression of a worldview based on unity. Galtung has asserted that we cannot talk about peace without taking into account the human and social development (1985); therefore, it is created and built with the incessant edification of social justice (Freire, 1986:46).
Edgar Morin, in his book Seven Complex Lessons in Education for the Future, reflects about the goals of education, which should not be limited exclusively to the transmission of knowledge, but also to motivate the collective building of it, from the recognition and respect of diversity, guided by the search of real and possible solutions to the society problems according to their contexts (1999). «Cultures should learn from each other» (Morin, 2000) as part of the process in which it could emerge a new human consciousness. The new education that is at the level of the complex challenges humanity faces should be permeated with ethics and international comprehension (Tuvilla, 1998). «Education is the fundamental method of social progress and reform» (Dewey, 1987:77-80).
Since formal or informal education is the main vehicle of transference and formation of our worldview, according to Danesh, it has a great impact on the presence or absence of violence in every new generation (2006). People tend to become trustful or suspicious, to live in conflict or in unity, in peace or in violence, according to their framework of reference or worldview
 that has been developed and molded by education. This worldview includes reality, human nature, the purpose of life, and the approach to all human relations, and it represents, in the people as in the societies, one out of three stages of development: worldview based on survival, worldview based on identity, and worldview based on unity (Danesh, 2002, 2006; Clarke, 2007).
A worldview based on survival is developed under conditions of poverty, injustice, anarchy, physical threat, and war. In these circumstances, the authoritarian and dictatorial practices are common and in this context it is not possible to create peace (Firer, 2002; Duffy, 2000; Clarke, 2007; Danesh, 2002). In the worldview based on identity the economic progress, as well as the process of democratization of society in the framework of antagonistic power structures, create a state of competition and conflict in order to obtain it. The survival of the fittest is the prevailing thought, so this worldview is not the ideal one to build peace. It is under a worldview based on unity that diversity takes place through unity-consciousness, and its objective is the creation of a peace civilization. The existence of a cooperative power structure which creates the conditions for the legitimate power exercise and facilitates empowerment, both necessary for the survival and the identity formation, are characteristics which prevail in a unity-based worldview (Galtung, 1975,1978; Danesh, 2006; www.brahmakumaris.org).
The fundamental task of Peace Education is to attain a type of education —at home, at school or in the community— that helps to comprehend the orientation towards violence inherent in a personal or social worldview, and to have the capacity to review and modify it into a unity-based worldview (Danesh, 2006; Clarke, 2007; www.unesco.org; www.brahmakumaris.org). A worldview based on unity is the ideal prerequisite to create a culture of peace, while the latter is theoretically also an ideal component for an effective PE.
The PE that promotes diverse international institutions, civil organizations, schools and governments, tries to put in practice the findings of Peace Research (PR)
, whose most influential proponent from the sixties is Johan Galtung, first through the Journal of Peace Research and then by the creation of the Peace Research Institute of Oslo (PRIO). This type of education is intended to provide the persons with the capacity to recognize violence, diagnose its roots, face it with peaceful means, and build development alternatives. The PE contributes to the changing process of micro and macro levels, promoting in the student a critical thinking, a dialogue across boundaries, fomenting attitudes to voluntarily rejecting the use of force and fostering the multicultural understanding (Haavelsrud, 2007). Equality and the symmetrical power structures are the main objectives of Galtung’s TRANSCEND approach (Peace by Peaceful means), but it entails that sometimes it would be necessary to choose strategies of no cooperation before cases of social injustice, although always using resistance nonviolent methods.
The people, the societies and the States, have goals such as satisfying basic needs derived from nature, live with values derived from culture and follow interests derived from structure (Galtung, 1996). The goals could be compatible or positively coupled, incompatible or contradictory, and indifferent between the actors. Positive peace is potentiated when there are compatible or indifferent goals: being followed by a certain group, they do not cause any conflict on the other actors. The conflict emerges when there are incompatible or disharmonious goals between actors, and this could cause the escalation of conflict towards violence (Galtung, 1996).

Peace Education as a means for Violent Conflict Prevention and a Culture of Peace Builder 
Peace Education is a dynamic and continued education process, funded on concepts of positive peace, nonviolence and the creative perspective of conflict, which through socio-affective approaches expects to develop a new kind of culture, a culture of peace, which helps persons to diagnose critically their reality in order to face it and act accordingly
. Gavriel Salomon summarizes PE activities in four categories: PE as a matter of changing mindsets, as a matter of cultivating a set of skills, as a matter of promoting human rights, and finally, as a matter of disarmament, environmentalism, and a promotion of a Culture of Peace (2002)
.
As Salomon summarizes the PE activities, other researches and advocates of PE, as well as international institutions such as the United Nations Educational Scientific and Cultural Organization (UNESCO), have established contents to be favored in PE, according to their own perspectives. Ian Harris (2002), for instance, identified ten goals to achieve an effective peace education: «to appreciate the richness of the concept of peace; to address fears; to provide information about security systems; to understand violent behavior; to develop intercultural understanding; to provide for a future orientation; to promote a concept of peace accompanied by social justice; to stimulate a respect for life; and to end violence» (p. 20). There are a great variety of approaches and perspectives of PE. That is why, according to Danesh, it is necessary to have a theoretical-methodological reference framework about peace that unites the different objectives and concepts towards the design of an effective and comprehensive program of PE (2006).

While personal and social transformation guarantee harmony restoration (Morin, 1999), it is of vital importance to analyze and understand the foundations, reaches, limits and challenges of PE. This type of education should be build carefully, from the conception of its basis to the objectives of its practice. The main aim of PE should be the generation of a world in which the persons would be capable of diagnosing and transforming violent structures —which presence impedes human development, and that of society in general— into peaceful structures where the basis of autonomy, integration, solidarity and creative participation exist (Galtung, 2007).
Peace Education is oriented to the development of the micro level —every person— with the objective of influencing in the configuration of the macro-level —society in general—as it is exemplified in Pierre Bourdieu’s Habitus Theory (Bourdieu, 1984): the habitus of human beings and the objective and material structure of the society look for harmony. The personality and the life style of each person are influenced by the exterior, at the same time that every person has the challenge to transform the external world to mold it to cultural preferences. This strength between lifestyles (cultural manifestations) and the outside world out of individual context make changes possible, not only in the macro level (exterior world) but also in the habitus (Haavelsrud, 2007). If promoting a culture of peace (CP) is desirable, the PE is one of the ways to facilitate it, while the implementation of PE is more effective if a culture of peace is present (Danesh, 2006).

One of the fundamental means to prevent violence and build a culture of peace (CP) is PE. Being culture «a collection of values, traditions, knowledge, and modes of organizing and proceeding inherent to a determined ethnic group, society or people» (Banda, 2002), a Culture of Peace is defined by UNESCO as «a generalized effort to modify mentalities and attitudes with the intention of promoting peace» (www.unesco.org). This means to transform and prevent the conflicts that could engender violence, and to restore peace and confidence in populations emerging from war. Its purpose transcend the limits of armed conflicts and it is extensive to schools, workplaces all over the world, parliaments, media, families and leisure centers (Danesh, 2006; www.unesco.org)
.
The Ideal Scenario to Educate for Peace

However, it is a challenge to educate for peace in an environment “scenario” in which there is inequality, the negative impact of conflict, poverty, or direct, structural and cultural violence (Galtung, 1990; Duffy, 2000; Danesh, 2006). In fact, social change has been considered a sine qua non prerequisite for an effective PE, after the reestablishment of nonviolent conditions (Borelli, 1984). At this point, it is important to recognize and diagnose the presence of symbolic or cultural violence, defined by Galtung as those aspects of culture, of the symbolic sphere of our existence, exemplified by religion and ideology, language and art, empirical and formal science (logic and math), that could be used to justify or legitimate direct violence, in which there is an actor who makes use of force; or structural, which, without a visibly defined actor, is observed through situations such as poverty, unemployment, and inequality (Galtung, 1990).
Different researches such as Galtung, Jares, Haavelsrud, Gadotti, Cabezudo, Hicks and Danesh have defined the «enabling scenario», or ideal context to implement PE as a democratic one —in the micro and macro level—, where rights such as freedom of thought, speech and action contribute to begin a transformative process at an individual and a collective level. Many countries are called democratic because they run elections for the people to choose their representatives and governments, but they lack of other basic conditions for democracy.
In the world context, as well as in the national and local levels, the conditions of poverty, unemployment, inequality, racism, environmental deterioration, and the hidden indoctrination under the name of education are severe problems faced by humanity (Russell, 1988; Hicks, 1984). Although throughout history wars have caused the death of millions of persons, the twentieth-century has also brought terrorism, nuclear weapons proliferation, and ecological death because of the human desire and ambition to dominate nature in order to obtain economic progress (Morin, 1999).
Nowadays, even though the reality in many countries is adverse to the ideal scenario to effectively implement PE programs, inaction is not justifiable. There are endless successful cases in which the prevailing violent structures have been transcended via PE implementation and peace-promoting structures have been established
. It is precisely in scenarios with past or present violent conflicts, as well as in those with many conditions to brew them, where there is an urgent need for peace education. For that reason, it is imperative to know, to analyze, and generate proposals of models for an effective PE, taking into account that the circumstances of the majority of the cases are not excellent. This is why peace and peace education theories would serve to find the causes/conditions of the problem (diagnosis), to comprehend the process and its consequences, that is, the expected future according to diagnosis (prognosis), and to offer viable solutions through intervention (therapy-prescription) to prevent the negative effects enumerated in the prognosis stage (Galtung, 2007).
The integral theory of peace education postulates that the requirement and the components of an effective PE are identical and give to it an auto-regenerative quality (Danesh, 2006). Nonetheless, even though the objective reality observed by various theorists —represented by adverse scenarios for the instauration of peace— does not contribute necessarily to effectively implement PE, the challenge is precisely to reflect and to generate proposals and alternatives for action departing from a dialectic dynamic which will generate opportunities to build peace. The elements of a worldview based on unity, a culture of peace, and peace as curriculum framework, are some of the requisites for an effective PE program. The studies of those prerequisites are the components of PE, which must in turn be applied and created in practice (Danesh, 2006; Clarke, 2007).
Peace Education Implementation by different Actors

Being an urgent necessity according to the world and local contexts found in the majority of countries, PE is carried out by diverse actors. They work isolated or else create alliances among themselves to increase their strength and their reaches as regards the implementation of PE to prevent deadly conflicts and to promote a culture of peace. PE is implemented by several actors such as governments, international organizations, civil society organizations (CO), the media, the Church, the enterprises, as well as political, social and religious leaders and intellectuals at the mega (countries and civilizations), macro (State), meso (society) and micro (interpersonal, intrapersonal) levels (www.euconflict.eu; McDonald, 1995; Lederach, 1999).
There are multiple examples of how different actors have implemented PE. The case of governments, such as that of Spain, in which the political leaders have position PE in their laws by proclaiming the Ley de Fomento a la Educación y la CP (Ley 27/2005), or Law to Promote Education and a CP. It is intended to introduce peace education and values education at all levels (www.aecid.es
; www.canalsolidario.org). For this purpose, the Spanish government signed collaboration agreements with international organizations and important local civil society organizations in the area of peace (www.aecid.es; www.canalsolidario.org). From its constitution in 1978, as well as in the Law 23/1998, the Cooperación Internacional para el Desarrollo, International Cooperation for Development (BOE, no. 162), they support positive peace and have set as a goal to contribute creating a «framework of stability and security which guarantee international peace» (art.3, section b of the cited law, www.aecid.es).
For its part, The United Nations Organization (UNO) proclaimed the year 2000 the international year for a CP, as well as the International Decade for a Culture of Peace and non-violence for the children of the world 2001-2010 (www.unesco.org; Mayor, 1999). In this framework, the tools, abilities, attitudes and values associated to non-violence were promoted through formal and non formal education. In fact, UNO has acted as a forum for different conferences, accords, declarations and proposals in favor of peace. Drafting the Universal Declaration of Human Rights in1948 and creating the UNESCO, among other achievements, have showed its fundamental compromise with the implementation of Peace (www.aecid.es, www.un.org).
The 1945 UNESCO Constitution declares in its preamble that «since wars begin in the minds of men, it is in the minds of men that the defenses of peace must be constructed» (UNESCO Constitution 1945, www.aecid.es). In the year 1953, the UNESCO Associated Schools Project (ASP) was created with the objective of promoting a culture of peace and sharing successful practices. The main subjects are international comprehension, intercultural dialogue, pacific conflict resolution, world problems awareness, peace, human rights, and sustainable development (www.unesco.org). Today, ASP have 8,500 educational centers associated to UNESCO in 180 countries (www.unesco.org/en/aspnet) which have strengthened the peace programs at those schools with the support of the UNESCO National Commissions. This effort has attracted the collaboration of multiple actors at local, national and international levels (Shultz, 2009).
One example of how the media has contributed on the promotion of Peace Education is Radio Ijambo, a radio station located in Burundi, Central Africa. The presenters are Hutus and Tutsis committed to foment the access to objective and positive information for an 85% of the population, who tune in to this program (People Building Peace, 1999). This medium has been used to promote reconciliation between different ethnic groups, foster political dialogue and interviewing general society people with the aim of finding similarities above their differences.
The Church and their religious leaders have also played an important role in promoting PE to build a CP. In the case of the Catholic Church in Guatemala, during the 1980 guerillas, the bishops wrote pastoral letters which analyzed the roots of violence and declared that true peace would be based on social justice. Diverse church organizations united to attract the military, the government and the enterprises to conferences, negotiations and accords in conjunction with civil society to promote peace. In 1997, they collected the historical memory and narratives of the persons that have suffered violence and perpetrated violent acts. The objective was to remember, to forgive and rebuild the past in order to transform the present (Jeffrey, 1998).
In Northern Ireland, the enterprises recognized the economic benefits that peace brings through a publication done in 1994 by the Confederation of Business and Industry (CBI) titled «Peace Dividend Paper». The message of the document was that peace motivates economic growth at the same time that such growth consolidates peace. The Irish Congress of Trade Unions relies on Counteract, which promotes the training of workers to avoid discrimination and to assess diversity as a positive component at the enterprises (People Building Peace, 1999).

Throughout the world, diverse national and international CO have been fundamental promoters of a type of PE which is intended to create a CP. The case of Brahma Kumaris, present in 110 countries of the world with 8,500 centers where they promote a PE in an informal environment (www.bkwsu.org) that motivates introspection, meditation, unity, spirituality and action for peace building. This organization has also positively influenced schools (formal education) with its presence around the world and is ascribed as a member of the United Nations Organization (UNO) and has a consultative nature for the Economic and Social Council (ECOSOC) and for the United Nations Children Fund (UNICEF).
The International Education for Peace Institute (IEPI) and his founder H.B. Danesh have worked in Bosnia and Herzegovina (BiH) implementing an efficient program of PE, beginning just four years after a devastating civil war in that country. At a local level, the program has been implemented in 112 schools since year 2000 to date, and has managed to make the BiH government, the mission of the Organization for Security Co-operation in Europe (OSCE) of BiH, the IEPI and its branch —Education for Peace Institute of the Balkans— get involved in the process (Danesh, 2006). The experience build through it have provided Danesh with the evidence for the sameness of the prerequisites and the elements necessary for the effective implementation of an authentic PE.
As in the case of PE implementation in BiH schools by a nongovernmental international Civil Organization that demonstrated a great capacity to integrate the efforts of diverse government and civil society levels in that country, the CO that work at a local level inside a State or a province of a State, have demonstrated to have a great influence to prevent deadly conflicts and to educate for peace in a context they profoundly know. Being locally based organizations (grassroots) and knowing the ground on which they move, they have access to areas in which political actors do not, they keep direct contact with the native population, and they have long term relationships that enable them to build trust-based networks with other actors
. Unlike many governments, civil organizations have a long term view, as well as they are considered better suited than those to acknowledge and achieve changes both at political and personal levels (van Tongeren, 1998).
Education at Schools and its Statu quo
The school (formal education), generally managed by the State, is not the only instance where it is possible to educate —PE can also be implemented by non formal education of CO, IO, enterprises, the Church and families—, but acquires a great importance because of the institutionalization of the teaching-learning process in which the majority is involved. However, as schools are under the rule of what the State dictates, they are not always prepared to maximize their capacity to influence positively towards the creation of a CP through PE (Haavelsrud, 2007; Galtung 1975). An effective PE would have to avoid reproducing the system, to visualize the social transformation.
Education for peace and civilization are both inseparable dimensions of human progress, since PE is the only way for true civilization, and it is both a creator of peace as well as a pacifist (Danesh, 2006). Nevertheless, every new generation is educated according to a perspective based on conflict. The difficulty to educate for peace stems from the teaching of an education based on war (Ruth Firer, 2002). It is even possible to prove that history books make an extensive counting of wars, conquests and conflicts. Children are taught that the world is a jungle, that life is a survival process and that power is essential for being victorious in the battle, therefore every generation matures with more familiarity, certainty and comfort with the ways of conflict, competition and violence than with those of harmony, cooperation and peace (Danesh, 2006; Spaulding, 1998; Hays, 2002; OSCE, 2005a).
Formal education has been considered violent at a structural level. It has been pointed out for its social function, according to the sociology of education as well as to peace education, as a way to expropriate both the capacity of the family to educate and of the human being to self educate, as promoter of a social division of work (manual and intellectual), as reproductive of the social hierarchy, and as actor in charge of maintaining the economic dependence relationships (Galtung, 1974; Jarés, 1999). In the education system, the tools such as that of exams are used to classify persons in social categories and indeed in social classes. This aspect is against the philosophy of PE, as peace itself is considered as opposed to the social vertical relations and to hierarchies of every kind (Galtung, 1974).
As for interpersonal relationships, the formal education at schools has registered a latent aggressiveness and promotes discipline and coercion, it is based on meritocracy and competition, there is an scholar hierarchy constituted among others by inspectors, directors, deans, sub directors, presidents, vice-presidents, delegates, professors divided in levels according to their knowledge and power, students are also divided according to their economic and intellectual capacity (Salio, 1986; Galtung, 1974). This matter of the scholar hierarchy is a factor that prevents or do not contribute to the realization of quick and deep changes in the way in which education is developed. Communication is hierarchical, one way and anti dialogic in the socialization process; cultural and anthropological ethnocentrism, the practice of bullying, as well as a fragmentation and partialization of knowledge are fomented (Galtung, 1973, 1974, 1975; Haavelsrud, 1976; Cobalti, 1985; Salio, 1983, 1986; Danesh, 2002, 2006).

Among the values that the education system fosters in many countries are individualism, competitiveness, dependency, mediocrity, passivity. Haavelsrud, Bertrand Russel, Galtung, and many other intellectuals have evaluated the school as a violence instrument to the service of a violent society. «The educational and scholar structures contribute to increase the power of the elites which are closely associated to the economic interests of the economic, political and social centers of the system; while educators do not manage to make themselves heard, children and parents are relegated to the periphery of the system» (Haavelsrud, 1976b:9).

Non formal or informal education have more freedom to challenge the rigid structures of the schooling education systems by bringing «alternative spaces for peace learning when a specific context created by structures does not allow the development of free and critical thinking through constructive autonomous procedures» (Haavelsrud, 2005:291; Burns, 1981). Galtung concludes that «it is naive to think that an authentic peace education could be implemented into the schooling system of the majority of the countries without a repercussion in their own systems» (Galtung, 1974:324).

Diverse specialists of PE have concluded that it necessarily implies the democratization of the school structures so the principles of equality, participation and freedom among others, be the common denominator in their practices (Jares, 1999; Haavelsrud, 2007; Hicks, 1999; Dewey, 1952; Freinet, 1978; Tuvilla, 1998; Santos Guerra, 1994; Cabezudo, 2007). However, Haavelsrud warns that even under the most repressive regime, the possibility of acting subversively at the micro situation against the system subsists (Haavelsrud, 1984:13). That is, through a counter system that opposes the structure and the functions of the educational system and the dominant values of the society (Curle, 1977).
Peace Education has evolved through time. Although there are varying models and types of PE, in its beginnings one of its goals was to avoid conflict, whereas today this is conceived as part of daily life and to which it is necessary to know how to get in and out without making use of violence (Jarés, 1999). While for some countries PE implies not to be involved in conflict and to have a passive attitude, in other, with a tradition on PE such as England, Japan and Sweden, it has been actually questioned for being considered as a political education contrary to the dominant statu quo (Hicks, 1980; Martin, 1983; Dawson, 1979; Tellin, 1989). Even though in many places the school has limitations to implement an authentic PE, Civil Organizations have a fundamental role at influencing positively the process of peace education application to be carried out by institutions managed by the governments such as public schools as well as orphanages lead by the State.
As it was explained before, though there are international CO with global reaches, that is, they act at various countries, there are also national CO which practices are carried out in diverse regions or states inside a country, and local CO focusing in one state inside of a country or even some entities in that state or province and their practices are going to be acknowledged in the research that will be carried out during the development of this doctoral thesis. In the state of Nuevo León, Mexico, there are two local CO that explicitly propose in their respective missions the creation or building of a Culture of Peace and both are directed to educate for peace since childhood: Creeser ABP and La Paz Comienza con los Niños A.C. or Peace Begins with Children Foundation. Both organizations have worked in public primary schools in the state of Nuevo León and the second one also in orphanages, some of them managed by the government, and community centers mainly lead by the state. They have been promoting a culture of peace through specific activities. It is necessary to assess the practices, experiences and models of PE used by the local CO to find if there is a connection between theory and practice in the matter of PE, as well as to be able to make recommendations towards the professionalization of local CO in order to obtain results of a higher quality.
Since the year 2000, the mission of LPCN has been that of «creating a culture of peace and prosperity among children through arts, sciences and sports» (www.lapaz.org.mx). To achieve this mission, multiple alliances have been established with the government, private enterprises, educational institutions, other CO —international, national and local—, social leaders, and even with IO, to implement a model of PE created for the promotion of values such as respect, honesty, perseverance, love, peace; abilities such as teamwork, planning for the future, negotiation, pacific conflict resolution; and attitudes such as the value of diversity, self-consciousness, leadership, and entrepreneurship. The activities have been mainly developed within the state of Nuevo Leon in 18 institutions such as orphanages, public schools (preschool and elementary education), as well as in community centers involving 11,086 children and 3,705 volunteers.
Conclusion
If the power of CO is such that it can transcend the violent structures into peaceful structures within the school at different levels, then, it is a must that CO should prepare and professionalize them to achieve that goal. Having a sustained theoretical and methodological framework will be important to address or create the ideal model of PE according to the specific context where a program of PE would be implemented to foster effective results. 
A constructivist approach in the EP implies the offer of a new education which does not reproduce the system, but visualizes social transformation. It intends to make changes in the content and in the way such education is imparted, and these must in turn have an influence, through a dynamic dialectic, on the contextual conditions. In this dialog of codification and decodification, theories are put into practice with a new knowledge and are nurtured to be applied and to enrich reality. The above mentioned was expounded by Paulo Freire, who for his part defined education as a practice of freedom. Freedom of practices, freedom of thought, freedom of building interconnections to create new thoughts in a transformative path
 (Freire, 2005).
The challenge of PE by means of Civil Organizations is to understand the fundamentals of positive peace and the unity worldview. To attract the commitment of the different actors to build peace, to create and adapt a model to the specific context in which a PE program will be implemented, to understand why certain subjects are to be privileged in the curriculum and to propose a punctual method to achieve the goals visualized in the planning stages of the PE approach. By professionalizing CO in those aspects, the chances to effectively educate for peace are greater and a better world will be built.
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� The present publication constitutes part of the abstract of the doctoral thesis: The Challenge of Peace Education via Civil Society Organizations.


� Lozano Garza, Narcedalia (2011). Preventing Deadly Conflicts and Building a Culture of Peace by means of Civil Organizations. www.lapaz.org.mx


� The reference frameworks in which education is given, could be conflict oriented or peace oriented. An analysis of those orientations is fundamental to understand the prevailing statu quo as well as it enables actors to propose guidelines according to the objectives of peace that are intended to achieve.  


� The area of Peace Research began in the fifties and it was mostly represented by Johan Galtung, who founded the Peace Research Institute of Oslo (PRIO). Since 1959, his team developed research in the area of conflict prevention, peace and peace education and published the Journal of Peace Research. In 1966, the Stockholm International Peace Research Institute (SIPRI) was founded and its research was oriented to understand the mutual interaction among research, action and peace education.


� Different theorists and researchers on peace and peace education coincide with Jarés definition of peace education: Hicks, Galtung, Mesa, Haavelsrud, Cabezudo, Mayor and Banda.


  


� “The culture of peace is based on the principles established in the Charter of the United Nations and on respect for human rights, democracy and tolerance, the promotion of development, education for peace, the free flow of information and the wider participation of women as an integral approach to preventing violence and conflicts, and efforts aimed at the creation of conditions for peace and its consolidation” (A/Res/52/13, 15 January, 1998, para. 2). 


The respect for human rights, the social justice, the environmental care and the equity between women and men are fundamental subjects to promote a culture of peace (Mayor, 1999).


� There are various successful cases of effective peace education programs implemented in violent contexts or emerging from violence such as the case of Bosnia and Herzegovina, Northern Ireland, Israel and Palestine and Colombia among others cited by PR and the United Nations Organization. 


� Strategy of Peacebuilding by Cooperación Española para el Desarrollo/ Spanish Development Cooperation.  


� Based on: NGO´s and Peacebuilding –Lessons learned and Next Steps. Conference Report, November 21-23 1995, Ottawa, Canada. Ad Hoc Working Group on NGOs and Peacebuilding. 


� The constructivist approach in education implies necessarily a dialogical dynamic to build structures and ways to respond   ̶ according to the contexts ̶   towards the implementation of PE. In this case, the best dynamic for the development and for the implementation of an effective PE program, should take into account this dialogue, in order to be adapted to the imperative needs of the historical momentum in which they are sustained and applied. 








